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ABSTRACT 

Andhra Pradesh Open University (APOU) , the first 
university in India modeled on the British Open University, provides 
opportunities for higher education through the use of multimedia 
systems to supplement correspondence education; offers equality of 
educational opportunities; allows flexibility with regard to 
eligibility for enrollment; complements the programs of existing 
universities; promotes integration within the state; offers degree 
courses and non-degree certificates; and offers opportunities for 
research and the dissemination of knowledge. This description of APOU 
provides information on: (1) academic programs, which include 
undergraduate programs in Arts/Commerce/Science, postgraduate 
diplomas in Public Accounting, Public Relations, Bachelor of Library 
and Information Sciences, Certificate Programme in Food and 
Nutrition, and research programs leading to doctoral degrees in 
Development Studies; (2) organizational structure, i.e., it is 
centered in the state cp.pital with a network of 60 study centers 
throughout the state; (3) student support services, i.e., support for 
lessons, which are in a self-instructional format, are provided by 
library, audiovisual, and laboratory services at the study centers; 
(4) face-to-face components, i.e., the contact-cum-counselling 
classes for students; and (5) the distance factor in f a .e-to-f ace 
communication, which is accommodated by use of the study centers as a 
base where students, tutors, and counselors can come together. 
(Contains 8 references.) (ALF) 
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The forwal systew of education is a highly structured and rigid 
model. It iwposes several restrictions not only on the educational aspirant 
but also on the process of education it self .Such as 

1.It is an activity to be pursued when a person is young? 
2. It has to be pursued on a full-time basis; 

3. Teaching is done by a teacher on a full-tiwe basis; and 

4, Teaching takes place in the classrooRi and the student has 
to go to the place where it is located (Reddy r1987:39) . 

A state has now been reached when even the iiost affluent countries are 
convinced that they will not be able to provide adequate education to 
people unless they abandon their exclusive dependence on formal system of 
education (Naikr '1978:9)- 

Search for alternatives temporarily halted with correspondence educa- 
tion. Correspondence education^ as we know itr has been in existence for 
over 150 years and rudimentary forms may reach back hundreds of years 
(Holmbergr 1986). Correspondence education could be taken to mean 'educa- 
tion by correspondence'. The educational transaction in this method is 
facilitated by the medium of print in conjunction with the mail system. As 
a result r this method affords the learner considerable independence with 
regard to both place and time of study. For many students^ correspondence 
^ education has broken down these two previously insurmountable barriers to 

N continuing education (Garrisonr 1989:55) 

\yy^ Non-utilisation of the available technological media for instructional 

Q purposes and sole reliance on print medium is a serious limitation of 
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correspondence education. To erase the feeling of 'isolation'frow the winds 
of students and to arouse and »aintain their aotivationr it is necessary to 
have a 'dialogue*. 

Though correspondence education becawe quite prevalent » according to 
Garrison (1989) r what appeared to be lacking were imaginative methods of 
facilitating mediated comwunication between teacher and student (p. 57). To 
overcome this limitationr in the early seventies^ correspondence education 
added radio and television broadcasts and audio cassettes to the course 
materials developed by a tean of experts. The catalyst for these inncva- 
tions was the establishment of the British Open University (Garrison r 
1989:57) 

According to Perry (1977)r the Open University concept was the key to 
providing opportunities for iiigher education "through a wulti-wedia system 
that harnessed educational broadcasting to correspondence teaching and 
other methods' (p. 9). The Open Learning system was able to take the student 
out of isolation with the imaginative usage of teaching media. To date 
there are over twenty five universities around the world modeled upon the 
British Open University. The Andhra Pradesh Open University (APOU) is the 
first university to be started on these lines in India. In its eight years 
of existence it has provided educational opportunities-^ to over 1.4 lakh 
students. The APOU is working under the following set-up: 
Andhrm Prideth: - A Profile: 

Geography: Andhra Pradesh is one of the 27 States of Indian formed in 
1956. It has an area of 275^068 square kilometers and is the fifth largest 
in the country. The state has been divided into three regions - Telanganar 
the Coastal area and fiayalaseema. There are two kinds of climatic condi- 
tions. The whole of Telangana and the Coastal area receive heavy rain- 
fall? in other areas of the state hot steppe type conditions prevail. 



Population: According to the 1991 (Provisional) census the population 
of the state is 66r304f854 representing 7.85 per cent of the country's 
population. In terws of density there are 241 persons per square kilowe- 
ter. Telugu is the dominant language. UrdUr Hindir Marathir Kannadar 
Tawilf MalayalawrOriya are also spoken in this state. 

Economy: Agriculture is the wain occupation of the stater with wore 
than 17.46 per cent of the working population in agricultural enterprises. 
The state is regarded as the 'Annapurna' or 'Rice bowl* of India. 

Literacy rate: About 45.11 per cent of the state population (aged 7 
years and above) overall is literater with males at 56.24 per cent and 
fefimles 33.71 per cent. 

There are 401 Degree level colleges under the jurisdiction of 13 
conventional universities. The? enrollment of students in non-professional 
Undergraduate Programmes in the conventional universities stood at 3»04f700 
during 1987-88. 

The Andhra Pradoth Open University: 

The APOU cane into existence with the following objectives: 

a. to provide educational opportunities to those students 
who could not take advantage of institutions of higher 
learning; 

b. to realise: equality of educational opportunities of higher 
education for a large segment of the population including 
those in employment f women including house-wives and adultsr 
who wish to upgrade their education or acquire knowledge and 
studies in various fields through distance education; 

c. to provide flexibility with regard to eligibility for 
enrollment rage of entryr choice of coursesr methods of 
learningr conduct of examinations and operation of the programmes; 



d. cowplewentary to the prograwwes of the existing universi 
ties in the state in the field of higher learning so as to 
Maintain the highest standards on par with the best univer 
sities in the country; 

e. to proBJote integration within the state through its 
policies and prograMAtesi; 

f. to offer degree courses and non-degree certificate 
courses for the benefit of working population in various 
fields and for the benefit of those who wish to enrich their 
lives by studying subjects of cultural and aesthetic values? 

g. to wake provision for research and for the advanceaient 
and dissemination of knowledge. 

Academic PrograMMesC 

The Andhra Pradesh Open University offers the following Degree / 
Diplowa / Certificate courses: 

The general undergraduate (UG) PrograRme leads to a Bachelor "s degree 
in Arts/Cowwerce/Science. This 3 year duration prograwme has been launched 
in 1983. 

The University has been offering a Postgraduate Diplowa in Public 
Account ins, (PGDPA) of one year's duration to train candidates who are 
working or who seek ewploywent as Accountants/Auditors in governaient de- 
partments or public undertakingsf from the acadewic year •19a4--85. 

Another Postgraduate Dipiomar in Public Relations (PGDPR) was intro- 
duced by the University in the academic year 1985-86. This one year diploma 
was started with the objectives ~ to enable the students to get acquainted 
with the basic principles of Public Relationsr Communicat ionr 
Advertising? Journaliswf etc.; to train the student«f in tM techniques of 
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Public Relations for pursuing a career in Public Relations and discharging 
their duties as Public Relations Managers efficiently? andr to observe the 
functioning of Public Relations departwent and wedia establishwents like 
News Papersr Radio^Doordarshan etcr to gain an insight of practical Public 
Relations and use of wedia in promoting organisations which they represent. 

Bachelor of Library and Information Sciences (BLISc) Prograwwe has 
been launched during the acadewic year 1985-86r to iwpart instruction to 
those persons who are working in libraries and are keen on improving their 
professional qualifications. 

A Certificate Prograwwe in Food and Nutrition (CPFN) has been la inched 
by the University in 1989. This is an awareness course of six months 
duration. 

In addition to the conventional and specialised courses of study, the 
University in collaboration with Centre for Economic and Social Studies 
started research programmes leading to tt.Phil. and Ph^D. degrees in Devel- 
opment Studies. 

Organisation Structure: 

The Andhra Pradesh Open University functions from its headquarters at 
Hyderabad, the state capital cityr and a network of 60 study centres spread 
throughout the state. The work at the headquarters is divided among var- 
ious branchas/directoratesr viz.f the Academicr Student Services, Material 
Production, Evaluation, Administration and Examinations. 

The Study Centres are contact points between the University and the 
students. They organise the contact-cum-counselling classei and provide 
audio-visual support. They also have small libraries without book lending 
facility. Most of the study centres are housed in the premises of conven- 

i 
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tional colleges. Study Centres are headed by Coordinatorsr who provide 
academic and non-acadeoiic guidance and counseling to the students. The. 
faculty wewbers of the study centreu» who are known as counsel* hold con- 
tact-cuM-counselling classes for the students. 

The University provides educational opportunities to the learners 
through its study centres throughout the state. The rationale in the loca- 
tion of study centres it appearsi is dewand frow the learnersi availability 
of resource personsr and infra-structural facilities. Broadly speakingr 
there is one study centre in each district headquarters and also in iwpor- 
tant towns of the district. Altogether there are 60 study centres of which 
14 are located within the capital city of Hyderabad alone. The concentra- 
tion of large number of study centres in Hyderabad may be justified on the 
ground that around 32Z of the learners are supplied from this catchment 
area (Narasaiah & Moulir •1991:46) 
Studtnt Support Strvicvs: 

Though the University adapted multimedia approach to instruction! 
print is the dominant medium. Printed course materialr in a self-instruc- 
tional format f is produced by the university and provided to the students. 
Lessons are broadcast over All India Radio. Students can make use of the 
audio-visual services ailable at the study centres. Library corners of 
study centres provide reading facilit ies to the students. Laboratory 
facilities are wade available at the study centres for those students who 
opted science subjects. In addition to these student support services^ the 
students are provided with an opportunity to have f ace-to-f ace cont?\ct 
with their counsellors to receive academic counseling. 
Fac«-to-fac» conpontntft: 

An important component of face--to~face communication at the Andhra 



Pr.deeh Open University are the Contact-cu«-Coun*eUing Classes(CCC6> held 
on Sunday's and holidays. There are variations in the number of CCCs fro« 
one progra««e to another. First year Undergraduate students (Foundation 
Courses) have CCCs on 21 days of 8 hours duration amounting to 42 hours 
per subject. Uhereas, the Undergraduate students of II and HI Years have 
24 CCCs of 2 hours duration each per subject i.e., for 48 hours. Students 
of PGDPA have 24 hours of counseling per subject, where as, PGDPR students 
have CCCs for U hours per subject. BLISc students have 16 hours of coun- 
seling 4or theory and 24 hours of counseling for practical courses. In 
CPFN the students have 15 hours of counseling. 

Attending the CCCs is not compulsory in any of the prograwwes. Also, 
the attendance at the CCCs is not recorded. It is observed that less than 
25Z of the students attend these CCCs. However, there are variations 
according to the progra««es. Attendance is wore in case of Foundation 
courses, PGDPR and BLISc over others. The reason wight be that the first 
year L'G students, who are exposed to the mode of distance education for the 
first time, wight be curious to know about and learn by this method. The 
other twor PGDPR and BLISc, are professional courses that involve technical 
work may be demanding supervised study. 

Yet another face-to-face component in distance education in the APOU 
is the conduct of Summer Schools. These are intensive coaching programmes, 
held towards the end of the academic year, just before the examinations. 
Summer Schools are conducted for the benefit of students of first year UG, 
PGDPA, PGDPR and BLISc programmes. Eight hours is devoted to each course 
of UG programme and six hours for each course of other programmes. Attend- 
ing the Summer Schools is an option in all programmes,except BLISc, where 
it is compulsory to attend. It is observed that there is no improvement 
over CCCs in attendance at Summer Schools. Though it is compulsory to 
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attend* BLISc suMMer schools are attended by Just* over 60 per cent of the 
students. 

For the benefit of students who opted to study subjects in Sciences^ 
practical classes are conducted at their study centres. They are held for 
18 days( 36 hours per subject). Though attending these practicals is 
compulsoryr the percentage of attendance is only 80%. 

The CCCs for students of U6 prograwaie are held at all the 60 study 
centresr with certain variations in the nuwber of subjects. All the 10 
subjects are offered only at 25 study centres* in both uediar i.e.* Telugu 
(Regional Language) and English. In 20 study centres located outside 
Hyderabad only 5 social science subjects* in Telugu ttediuw* are offered. 
In Hyderabad study centres there a number of variations with regard to the 
number of subjects of UG prograbtnte. SiMilarlyr PGOPA is offered at 8 Audy 
centresf PGDPR at 6 study centres and BLISc at 4 study centres only. 

Dittanco factor in Fac«-to*-fac0 coimunication : 

The study centre has been used for a number of functions in various 
distance teaching systems. In soMe it has been seen as a viewing centre 
where replay devices way be used. In others it has been seen as a library 
resource centre. In sowe it has been seen as a focus for student interac-- 
tion and self-help groups* a substitute for the conventional nawpus. In 
yet others it has been offered as a site for practical experiments or the 
use of equipnmntr such as coMputing facilities* which are essential to 
study but which cannot be offered easily to the student at home. Finally* 
there are cases wheK'e study centres are valued as a tangible link between 
the otherwise impersonal distance teaching institution and the local commu- 
nity (Sewartr 1987:34) 
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In order to visit such an iwportant place, it is observed that an UG 
student residing at Hyderabad has to cover a distance of nearly 10-20 
kiloneters, both ways. Uhereas, an UB student who hails from other places 
of the state will have to travel a distance of over 50 kiloweters to re- 
ceive counseling. Because of the course offerings at selected study cen- 
tres, students of PGDPRr PGDPA, BLISc and CPFN Prograwwes some times have 
to travel a distance of wore than 300 kjioweters to visit the study centre. 
This task involves not only expenditure of energy but also money. Because 
of whichr a student is made to think twice before he decides to go to his 
study centre. 

The study centre is 'a ba«» where students can come together and meet 
their tutors, counselors and other students' (Tomlinscn, 1984:195). A 
student gets an opportunity to go to his study centre and attend the CCCs 
to get his doubts clarified, at most, only once in a week. Equally impor- 
tant is his social interaction with the peer group. Not beinq able to meet 
the expenditure and also not being prepared to lose thf? rare opportunity, 
the student is always in a dilemma- to attend or not to? 

Thus, it way be inferred that the physical distance a student has to 
cover in order to reach his study centre is acting as a 'demotivating 
factor' keeping hiw away from his CCCs. Indirectly, it is generating 
'social and psychological' distance between the teacher and the taught; and 
also among the distance learners. How can we enable the distant learner to 
attend the study centre over coming the barrier of distance? It is unjust 
to ask him to move to a place closer to his study centre. Because, any one 
would prefer to be nearer his workplace, which he attends regularly, than a 
study centre that he visits less often. 

A solution to the problem of 'distance' would be to start a number of 
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study centres- Then they will be easily accessible to the student cowwuni- 
fcy. It i«i estimated that starting of a new study centre involves a non- 
recurring expenditure of Rupees 2»24f250. Besides the Monetary aspect r for 
the establishment of a study centrer it needs «i£rastructure facilities and 
qualified trained personnel to conduct CCCs. Above allr the dewand frow 
the general public seeking education should be taken into consideration. 
Otherwise! it would be uneconowical for the University to start a study 
centre, (lay ber in view of the afore mentioned reasons the APOU is unable 
to start Many more study centres. 

A viable alternative solution to the problew of 'distance' would be to 
•strengthen the two-way cowraunicat ion process' that is capable enough to 
overcome the barrier of 'dii^tance. In open learning systemrassxgnwents form 
the one and the only mode of interaction especially when there are no 
counseling sessions. Presently an undergraduate student of APOU has to 
submit 3 assignments to be eligible to appear for terminal examinations. 
However r no weightage is given to these assignments in the final award of 
marks. 

The policy of submission of assignments should be strictly implement- 
ed. On the other hand measures should be taken to press technological 
channels into service. The telephone offers a form of personal contact. 
It can be used effectively to link an individual student to a local tutor 
or counselor r or to a representative of the system at the course providing 

centre These personal communications are fruitfuKflac Kenziet 

1975: 

The loss caused due to the distance factor in face-^to-f ace communica- 
tionr if not really overcoraer can be compensated to a great extent by 
strengthening the two-way communication process. 
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